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Abstract 
attitudes towards English language learning. 400 non-English major students who took English in preparatory classes 
Attitude/Motivation Test Battery was administered to all students to find out what attitudes students had towards 
English language learning. Frequencies and t-test were used in analyzing the data. This study indicates that students 
are anxious when they speak in classroom, nonetheless, they are willing to learn English, and there is statistically 
significant difference between the anxiety level of female and male students towards learning English. 
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1. Introduction 
Attitude is, in general, defined as a positive or negative evaluation of people, objects, situations, events or 
basis of a complex of beliefs about t
notions, fears, threats, and convictio As for language attitudes, Longman 
Dictionary of Applied Linguistics (1992:199) describes them as being the attitude which speakers of 
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Attitude has recently received considerable attention from both first and second language 
researchers, and it has frequently been reported to be one of the most significant factors in second 
language learning. Most of the researchers studying language attitude conclude that attitude covers a 
,2003) 
 
upbringings, background, 
achievement, age, geographical area where they are raised (Gardner, and Smythe 1975a; Jones 1950a; 
Jordan, 1941). There is one more factor affecting the attitudes of learners: gender. Among a number of 
studies (Burstall 1975; Jones 1950a; 1950b) attitudes have been found to relate to attitudes towards 
language learning, and the results have revealed that girls tend to have more positive attitudes towards 
foreign language learning than boys. 
 
The focus of this study is based on the answers of the subjects on the questionnaire. The study 
aims to find out the attitudes of second language learners of Turkish towards English and give some 
suggestions by making implications about this highly-debated issue. To attain these purposes, the study 
will investigate the following questions; 
 
  
 Is gender a factor in the attitudes of students towards English? 
 
2. Methodology 
2.1. Participants 
The present study was conducted at Duzce University and the sampling group consisted of preparatory 
students in School of Foreign Languages. 158 female and 242 male students participated in the study.  
 
2.2. Instrument of the study 
As the anonymity is preserved and the students feel most confident expressing their ideas, questionnaire-
relation with gender, a Likert-Type Scale instrument based on the model 
Attitude/Motivation Test Battery was administered to 400 students to collect the data. The statements 
were graded as Strongly Agree, Agree, No idea, Disagree, Strongly Disagree. 24-item-questionnaire was 
piloted on 200 students chosen from outside the sample of the study. In data analysis SPSS 15.0 statistical 
program was used. The data collected from those students was factor-analyzed to discover the relations 
among the items and one variable; gender, and three correlated core domains were obtained:  
 
 English Class Anxiety 
 Desire to Learn English 
 English Use Anxiety  
 
percentage was found to be acceptable for the purpose of this study (0.85). In order to validate the 
questionnaire, the researchers omitted 4 items vague and misleading in response to the factor analysis and 
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Of total 20 items available in the questionnaire, 11 items of scale are positively keyed and 9 are 
negatively keyed. Positive items are graded from 5 to 1 and the negative ones from 1 to 5. The high score 
shows positive attitude towards English. Students were asked to circle the number of the response on the 
questionnaire that best described their feelings about each statement.  
 
3. Results & Discussion 
After the results were extracted, the findings of the research questions together under 3 subtitles (desire to 
learn English, English class anxiety, and English use anxiety) through frequency and t-test analyses 
shown in Table 1, 2 and 3, respectively. Afterwards, we have established what pedagogical implications 
emerge from the study and what conclusions might be drawn. 
 
3.1.  
 
 The overwhelming majority of students stated that they wanted to learn as much English as 
possible (84%) and wanted to be fluent in English as well (81%). 
 58% of the students answered that they had a strong desire to know all aspects of English while 
20% were neutral. 
 A
 
 
 
embarrassing whereas more than 1/4 expressed that they were shy to participate in English 
classes.  
  better than them at all; 
however, half of them (51%) indicated that they felt nervous. Only 21% said that they were not 
nervous while speaking English in class. 
 
 More than 1/3 expressed that they would feel relaxed speaking to a tourist (40%) and on the 
phone (49%), giving street directions (39%), and ordering meal in a restaurant (41%). Mostly, 
one quarter of the students surveyed were not comfortable interacting with a tourist (35%), on 
the phone (23%), street directions (28%) and ordering a meal (23%). 
recognized the importance of English, although it was not their major, they were aware that they needed 
to study English even after they finished school. For some reasons,-job openings, high salary, respect, 
better life standards, general culture, responsibility- they wanted to learn as much English as possible. 
They found learning English fun and exciting. All their answers showed that they were not reluctant to 
learn English.  
 
analyzed, it was revealed that the students were anxious while they were speaking English both in and out 
of class. Regarding the data, students were found to be more nervous in the class than they were out of 
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voluntarily, they generally felt worried, uncomfortable or anxious while speaking in classroom 
environment. Roughly, while nearly half of the students (44%) were comfortable using English out of 
school, away from teacher or students, this number decreased to 27% in classroom, and there was a 
change in the number of the students who felt worried speaking in classroom from 43% to 26% out of 
school.  
 
3.2. Gender as a factor on attitudes towards learning English 
Table 1: Gender difference in their desire to learn English 
 
Gender N Mean Std. Deviation 
Female 158 39,62 ,48 
Male 242 38,79 ,41 
t: 1,26  p: ,20  mean difference: ,82 
score a student can get is 50. Based on the answers of students, it can be said that both female (39, 6) and 
male (38, 7) students are quite willing to learn English. As shown in Table 1, t value indicates that the 
mean of responses for the female and male students does not yield a significant difference (p=0.2>0.05) 
in their desire to learn English. This means that both genders value English and have positive attitudes 
towards learning it almost equally. 
 
Table 2: Gender difference in terms of their English anxiety in class 
 
Gender N Mean Std. Deviation 
Female 158 13,72 3,14 
Male 242 15,18 3,60 
t:-4,14  p:,000  mean difference:-1,45 
Lowest score for this section is 5 which shows the highest level of anxiety while speaking English in 
classroom. Findings from the questionnaire indicate that both girls and boys feel anxious in classroom 
environment but male students show slightly lower degrees of anxiety than female students. Table 2 
reveals that there is a statistically significant difference between the male and female students regarding 
their anxiety level while speaking English in classroom environment (p=, 000>, 05). 
Table 3: Gender difference in terms of their English anxiety out of class 
 
Gender N Mean Std. Deviation 
Female 158 15,44 3,10 
Male 242 16,57 3,63 
t:-3,21  p,000  mean difference:-1,12 
 
Similar to the result of in-class anxiety, responses gathered from the questionnaire items on 
As in Table 2, Table 3 also reveals that male students are still less nervous than female students out of 
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class while they are speaking English. So, dissimilar distribution confirms a statistically significant 
difference between the male and female students (p=, 000>, 05).  The responses of genders in terms of 
anxiety out of classroom show parallelism with the responses they gave regarding their anxiety in 
classroom, with a slight increase in the former.  
4. Conclusion 
This study aims at "voicing" the language learners
 
 
The results of the questionnaire show that the majority of both male and female students have 
positive attitudes towards learning English. Although they sometimes feel anxious, they are relatively 
willing to learn more English, and they still think that English is significant and fun to learn.  In terms of 
anxiety, the results present that male and female students show some differences. It is clear that, both in 
and out of class, male students are superior to the female students. That is, girls are more anxious in both 
conditions than boys. Furthermore, when the results of in and out of class anxiety levels are compared, it 
 
 
5. Implications 
beginning 
be drawn which focuses on the production, especially and mostly on communicative skill and more on 
daily English. In order not to discourage the willing students, teachers can make use of various kinds of 
creating a positive learning environment. 
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